
The Montessori Review                                                                 
News from the Montessori Teacher Education Program at Oklahoma City University 

September 2015 

Volume 3, Issue 1 

INSIDE THIS ISSUE 

To Star or Not to Star 

M. Kathryn Carey ........   2 

Reinventing Circle Time 

Staci Jensen  ................   3 

Meet This Year’s OCU  

Interns! ...........................   5 

 

 

 

 

 

 

 

2015-16 Publication      

Committee 

Dr. Marc Jensen - Editor              

Graduate Assistant, OCU 

Charlotte Wood-Wilson - adviser 

Montessori Education Program  

Director, OCU 

Ankie Yip - Founder              

OCU, ‘13 

The Montessori Review - September 2015 

New Space for Montessori on Campus 

Charlo�e Wood-Wilson 

Director Montessori Teacher Educa�on Program  

 

We are so excited to finally have a designated Montessori 

Classroom. This has been a goal of our program for many 

years. It was also suggested during our Accredita on Visit 

in 2013 that we move forward with this. Due to the new 

law building downtown and several offices shi(ing we 

were able to secure a room in the Dawson-Loffler building. 

We will teach all of our classes in room 207. It is located in the far North West cor-

ner and overlooks the baseball field.  

This space will allow us to have an open lab for students, alum’s and faculty. We will 

begin by having an open lab on the first and third Tuesday of each month from 2:30-

5:00. Students may work on comple ng materials for their courses, alum and faculty 

may use the lab to work on materials for their respec ve classrooms. There will be a 

small charge for alum and faculty if you choose to use the laminator, book binder or 

other supplies. This will help us maintain the lab and replace materials.  

An open house is planned for this fall. 

Save the Date! 

American Montessori Society 2016 Annual Conference  

March 10 – 13 Sheraton Chicago Hotel & Towers, Chicago, IL 

In 2016, AMS is gathering in Chicago, the City of Broad Shoulders, to 

discuss and reflect on the fundamental principles, values, and per-

spectives at the heart of Montessori. It’s an exciting time for the Mon-

tessori movement, and we’ll reaffirm our unity of purpose as our num-

bers grow and our approach gains rapidly increasing interest and 

recognition. 

This space will allow 

us to have an open 

lab for students, 

alum’s and faculty.  
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To Star or Not to Star 

M. Kathryn Carey 

Adjunct Faculty, Oklahoma City University, Co-Editor Montessori Life 

 

 Over the past two years I have had the privilege of observing interns at a variety of schools.  On several 

visits I observed the “black star” on many Montessori materials, not just on Prac cal Life ac vi es. This was dis-

turbing as I was viewing in ac on an unintended consequence of something I ins tuted. The fault is mine, as I 

did not an cipate all possible outcomes.  

 A brief history is required: A(er my Montessori internship I secured an appointment to the Primary Divi-

sion at Casady School as the director of the Prac cal life areas.  During children’s orienta on- the first two 

weeks of school -the Prac cal Life areas offered an array of non-Montessori ac vi es (coloring pages, puzzles, 

and so on) to occupy the children while the lead teacher gave formal group lessons in basic ac vi es (pouring, 

hand washing, transfer ac vi es). At the end of the orienta on period  “non-Montessori” ac vi es were put 

away but formal group lessons con nued.  

 A(er a few years, confident in my posi on, I decided that if an ac vity did not meet the standards of a 

“Montessori Prac cal Life material” it should not be in the area at any  me. This meant that the coloring pages 

and puzzles, among others, no longer appeared in Prac cal Life areas. The dilemma then was how to deal with 

12 to 15 children: present materials, develop rela onships, and support emerging independence. I made two 

decisions: first, no more group lessons (too much policing required and only one or two children-the first to ac-

tually put hands on the ac vity-maintained interest and recall). Next, many PL lessons were so obvious (dry and 

wet pouring for example) that a lesson was not always necessary while others 

(e.g., hand -washing, table scrubbing, food prepara on) did require an introduc-

 on by the guide or assistant. It was then that I se>led on the “star” system, 

pu?ng stars (black because it was a color not o(en used in PL ac vi es) on se-

lected lessons and removing them later in the term a(er most children had re-

ceived introduc ons.  

 The “star system” had its advantages (if they may be called that): giving 

the guide more authority as the “presenter,” providing some (limited) assurance 

that the child would “use the material correctly*,” and controlling children’s im-

mediate access to certain ac vi es.   Disadvantages appeared slowly: children 

became a bit more teacher-dependent and less likely to make spontaneous 

choices. The teacher acquired less informa on on each child’s spontaneous inter-

ests, instead o(en redirec ng the child to another, more suitable ac vity!**  On a broader scale, interns, stu-

dents, and teachers began to use the star with materials in all areas, something never intended. Thus, the star 

became an instrument of limita on rather than a guide’s control of error. 
   

(Con�nued on page 6) 
    

*  An issue for many teachers! What does “correctly” mean?  

** The defla ng, “You are not ready for this; let me show you something else.” 

[A]s teachers we must be 

wary of trea�ng the Mon-

tessori environment as a 

place where all children 

must master prescribed 

sequences with all mate-

rials as if each area of the 

classroom is a curriculum 

for each child to master.  
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Reinven�ng Circle Time 

Staci Jensen 

Primary Teacher, Westminster School, Oklahoma City 

 

 As an experienced early childhood music teacher, circle  me in my classrooms has always been a pleasant 

communal culmina on of a busy and produc ve work period.  Typically, songs, fingerplays, book reading, and 

some varia on of a calendar rou ne fill this  me, peppered with bits of conversa on and storytelling that children 

wish to share with friends and teachers.  While I enjoy this part of the day, sharing a few moments with all of my 

students, I can’t help but no cing a certain level of disengagement with our rou ne.  A(er talking with friends and 

colleagues about their own circle (or “group  me”) experiences, it was apparent that I was not the only one disen-

chanted with the status quo.  Worse s ll, many of the seasoned, gi(ed teachers were con nuing their same rou-

 ne despite these feelings … and had been doing so for years!  Upon further ques oning, I discovered that this 

circle  me issue was not in fact a result of apathy or unimagina veness, but rather one of commitment to tradi-

 on: “This is what we’ve always done.” 

 When presented with the opportunity to a>end the Center for Montessori Educa�on|NY’s “Pathways to a 

Peaceful Classroom” conference in White Plains, NY in summer 2015, I was more than eager, par cularly a(er 

no ng the session “A Time Together: Building a Be>er Group Time” that was to be led by long- me Montessorian 

Nancy Rose.  Her presenta on was compelling, especially given my own circle  me dilemma, and urged me to 

cri cally rethink my usual—some mes  resome—rou ne. 

 Rose’s presenta on began by defining the func on and purpose of group  me as a forum that provided 

informa on to children and opportuni es to prac ce social interac on, while allowing them to physically par ci-

pate in the process.  My days of reading “Big Red Barn” to a class of 17 children were clearly numbered.  Further-

more, group  me ac vi es require the same amount of planning that goes into 

the rest of the prepared environment, and should be treated as part of the cur-

riculum: a point that was reiterated throughout the morning’s discussion.  An-

other eye-popping piece of informa on Rose shared concerned the length of a 

group  me.  In order to determine the appropriate amount of  me a circle 

should convene, calculate the average age of the children in a class and allot 

three minutes per year of age.  For my own classroom, circle  me should there-

fore be no more than 13 minutes in dura on, a span of  me that can pass 

alarmingly quickly if not well-planned.  She pointed out that “nothing is more 

effec ve than to leave them wan ng more”: wise words that I have taken to 

heart.  This may mean that every individual may not be able to par cipate in 

every ac vity, every  me.  The children will learn to accept this, knowing that there is “always next  me.” 

 Another key component of planning group  me is intent.  Par cipants were strongly urged to con nuously 

ques on why we’re doing what we’re doing:  Is there a safety issue involved?  Is it in the child’s best interest?  

Does it serve your own sense of control?  Without this ques oning, teachers run the risk of losing the purposeful-

ness these precious few minutes can contain.  Just because something is a tradi on is not reason enough to main-

tain it.  Group  me ac vi es should be a stepping stone into the classroom, having context within some element  

In order to determine the 

appropriate amount of 

�me a circle should       
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average age of the        

children in a class and    

allot three minutes per 

year of age. 
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Reinven�ng Circle Time (con�nued) 

 

of the environment.  For these reasons, Rose strongly urged teachers to 

rethink two classic components of group  me: Calendar and Show and 

Tell.  Time is an extremely abstract concept for young children (and 

some adults!), as evidenced by the things they say and the ques ons 

they asked (Child: “When is the school carnival?” Answer: “Next Friday.”  

Child: “Is tomorrow Friday?”  Answer: “No, tomorrow is Tuesday.”  

Child: “Then is it the carnival?”  Answer: “No, then it is Wednesday”  Etc.).   Addi onally, many children in our 

classrooms do not have adequate number recogni on, much less the ability to deal with ordinal numbers.  More 

importantly, the same rou ne day a(er day fails to hold children’s a>en on.  Instead, consider a “What Happened 

Today?” ac vity where children name 2-3 events.  Post this in the classroom somewhere (I am using the laminated 

calendar poster and post-it notes to accomplish this).  A(er a week passes, a>ach the pages together and read 

them, no ng aloud that “This was our week.”  These could easily be extended into “month books” if modified in a 

number of ways to fit the needs of specific classrooms, but is much more brief and meaningful than tradi onal cal-

endar presenta ons.   

 As far as Show and Tell is concerned, it comes back to the prevailing ques on of intent.  How do you want 

to spend your  me?  Many young children are not capable of si?ng as inac ve observers while an object is dis-

cussed and passed amongst the en re class.  It is an unfair expecta on that primarily serves the best interest of 

only the child who brought the object.  Placement of the object on an interest table or similar space could serve 

just as well, promo ng poten ally thought-provoking discussions between peers who are genuinely en ced by it.   

 Rose recounted her own planning method, which involves corresponding a day of the week with a specific 

subject area (e.g., geographical loca ons or seasons).  As an example number or sensorial ac vity: Ten people 

were asked to choose a slip of folded paper from a basket.  Once all the paper had been chosen, they were then 

asked to unfold the papers and see what was wri>en inside (numerals 1-10).  The ten par cipants were then asked 

to stand up and place themselves in numerical order based on what their slip of paper said.  This ac vi es requires 

social interac on as the children had to speak to one another and nego ate posi on in in the line.  Similar ac vi-

 es could be done using the red rods, pink cubes, and knobbed/knobless cylinders.  Rose pointed out that group 

 me is o(en an appropriate place to introduce extensions.  Though not a proponent of group lessons, Rose felt 

that group  me was also a very appropriate place to introduce the lessons of grace and courtesy as they provided 

perfect opportuni es for ac ve par cipa on. 

 Classroom management and behavioral issues during group  me were also addressed throughout Rose’s 

presenta on.  Though solu ons to the most common issues require more planning with co-teachers, assistants, 

and interns, an effec ve circle is the solu on in and of itself.  If group  me’s are consistently well-planned, chil-

dren will be mo vated to get there and remain there.  Rose le( us with a final thought: “Nothing about group  me 

is sacred, except mee ng the needs of children.”  If an ac vity does not provide necessary opportuni es, let it go.  

The children is my classroom this year, for be>er or worse, will be par cipants in an experiment to see if I can help 

make our  me together more valuable.  While this does not mean I plan on pu?ng my ukulele away permanently, 

I am certainly reconsidering how I choose to spend the 13.4 minutes I have with sixteen bright, willing young peo-

ple. 

Rose strongly urged teachers to 

rethink two classic components 

of group �me: Calendar and 

Show and Tell.   
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Meet the 2015-16 OCU Interns! 

Marc Jensen was born in Norman, Oklahoma.  A(er gradua ng from the University of Oklahoma in 2000 with a 

degree in music composi on, he and his wife Staci moved to Berkeley where he studied at 

Mills College, and later to Minneapolis to complete a Ph.D. program at the University of Min-

nesota.  They have two daughters, currently aged 5 and 9.  In 2008, Marc accepted a posi on 

in the OU College of Con nuing Educa on, teaching adult learners and later direc ng a de-

partment (the OU Lean Ins tute) that worked with businesses and government agencies to 

reduce waste and improve efficiency, while also teaching as an adjunct instructor in the OU 

School of Music.  Marc has edited many books published through the Deep Listening Press, 

and is the author of ar cles and books on environmental conserva on and music.  Montessori 

has been an important part of his life since childhood and represents a way to consolidate 

together all of his interests and love of teaching.  In 2015, Marc le( OU to pursue a career in 

Montessori educa on, and is currently comple ng the Montessori early childhood educa on 

program at OCU, interning at Westminster School. 

 

Ya Jiang (Meya) was born in Shanxi Province, China. She received her master’s de-

gree with honor in vocal performance from the University of Central Oklahoma. She 

did her debut opera performance was as the second witch in “Dido and Aeneas” at 

UCO. As a child, Ya played the accordion. When she grew older, she entered Si-

chuan Normal University in China as a vocal performance major, gradua ng with a 

bachelor’s degree with excellent student honors. She loves singing and that is a rea-

son she came to the United States was to improve her singing technique and pur-

sue her dreams. Ya received many honors during her  me at college and performed 

in several musical ac vi es.  Ya loves children, which led her to want to get another 

master’s Montessori degree at Oklahoma City University in early childhood educa-

 on. She believes that her life will be so fulfilled to teach children. And she will also 

be able to teach her own children in the Montessori method in the future. Ya really 

enjoys working in this program, and is currently interning at Westminster School. 

 

My name is Hyeonsook Moon.  I received my bachelor’s degree in English language and literature in South Ko-

rea and my master’s degree in TESOL from Oklahoma City University in 2014. I have a suppor ve husband and 

two sweet children, an 18-year-old daughter and an 11-year-old son. My hobby is to 

cook and go hiking. I ran my own English ins tu on for elementary and high school 

students before coming to Oklahoma in December 2011. Before entering the OCU 

Montessori program, I had sought the answer to what a good educa on is for a long 

 me and Montessori’s philosophy of educa on, helping life and making peace, in-

spired me to take the journey into this program. My connec on to Montessori goes 

back to my parental sa sfac on with my son’s educa on in a Montessori kindergar-

ten in Korea. Also, when I ran my own ins tu on in Korea, many parents asked me to 

open programs for young children. However, at that  me, I was not able to open 

such programs due to my lack of exper se in early childhood educa on. The OCU 

Montessori program has broadened my horizons about early childhood and human 

development and opened doors for the opportunity to experience how Montessori educa on operates in real 

classroom environments.  
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Meet the 2015-16 OCU Interns! 

My name is Si Shi, and my English name is Judy.  I am from Wenzhou, in the Zhejiang province of China.  My inter-

ests are broad, including singing, playing the Chinese Guzheng and doing art projects. I think I 

am always curious and excited to try different things.  I earned my bachelor’s degree in early 

childhood educa on in Zhejiang Normal University in China. My experience now in the Mon-

tessori Teacher Educa on Program at Oklahoma City University has changed my mind and the 

way that I teach. I think the Montessori method helps each child fully discover his or her po-

ten al.  I am interning at Westminster school. It is a challenge for me, and there are a lot of 

things that I need to learn. However, I am really glad and appreciate that I have this opportuni-

ty to work with children so that I can perfect my educa onal philosophy and solve some prac -

cal problems to gain more experience to be a Montessori teacher. I feel happy when I am with 

children. I hope I can make full use of this year to discover the world of Montessori.  

 

 

My name is Caroline Rong Zhang.  I was born in a tradi onal Chinese family, and my dad 

used to be a middle school math teacher. I am told that my childhood dream was to be a 

kindergarten teacher when I grew up.  I believe it is the deep roots of loving children 

brought me to the Montessori program.  I came to the US in 2012 and finished my masters 

degree in TESOL in May, 2014 but I knew that I feel more comfortable working with children 

rather than teaching adults. When I was exploring my next step, I was introduced to the 

Montessori program. During my 3 years in the US, I helped with children in several churches 

and I also witnessed cultural differences in trea ng young children. I am currently teaching 

Chinese at OKC Chinese School and I am excited to teach the enrichment of Chinese Culture 

to the kindergarteners at Casady school in September.  In the future, I hope to be able to 

teach Chinese based on the Montessori Method to the young children. 

To Star or Not to Star (con�nued from page 2) 

 

 Montessori writes repeatedly of the school as “…not a real school…” but a children’s house “…where the chil-

dren absorb whatever culture is spread in the environment without any one teaching them.” (Montessori, 1949, The 

Absorbent Mind, p.6). If this is so then as teachers we must be wary of trea ng the Montessori environment as a place 

where all children must master prescribed sequences with all materials as if each area of the classroom (no longer a 

“Children’s House”) is a curriculum for each child to master. For Montessori the child is the teacher, the adult the guide, 

and the classroom the house we inhabit together.  

 The child has his own laws of growth, and, if we want to help him grow, we must follow him, not impose our-

selves on him. (Montessori, 1949, The Absorbent Mind, p.231) 

 So, remove the stars…plan ini al environments carefully, making changes that respond to children’s demon-

strated interests and abili es. The first presenta on of any material can be edited to fit the child if a teacher feels that 

the material is beyond the capacity of the inquiring child.  


